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A Profile of
Service-Learning in lowa

Introduction

Service-learning supports school-based activities that get youth in-
volved in their communities. Young people get involved in service as
a means of not only helping others, but also of enriching their aca-
demic learning experience, fostering personal growth, and developing
the skills needed to become productive citizens. Service-learning goes
beyond aiding those in need. It emphasizes the educational value of
experience-based learning and thoughtful reflection on the service
activity. Service-learning allows students to apply personal experience

to academic knowledge.

What service-learning does:

B Identifies and researches local needs or issues

Combines academic curriculum with service

Invites collaboration with school and community-based organizations
Motivates students to make a difference in their communities
Encourages students to think about and address real-life situations

Develops responsible citizens

Fosters a sense of caring for others

Through service-learning, the doors of communication open between
students, teachers, and administrators. They all work together to set
goals, designate responsibilities, and create a strategic plan. Within
the realm of service-learning, the students create programs that inter-
est them and help others. The teachers then act as facilitators of the
ideas generated by the students. Administrators continue the commu-
nication process by interacting with the students on a one-on-one

basis. This communication and interaction creates an environment

B A Profile of Service-Learning in lowa



ASLER Standards

1.

Effective service-learning
efforts strengthen service
and academic learning.

Model service-learning
provides concrete opportu-
nities for youth to learn
new skills, to think critically,
and to test new roles in an
environment which encour-
ages risk-taking and
rewards competence.

Preparation and reflection
are essential elements in
service-learning.

Students’ efforts are recog-
nized by their peers and
the community they serve.
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within the school that is caring, positive, and beneficial to everyone
involved. Stronger, more understanding relationships are formed
between students and teachers. Administrators and community

leaders see youngsters doing things that benefit society.

Why Service-Learning is Important

B Service-learning offers certain advantages over the traditional
classroom where the teacher is the primary source of information

to be imparted to the passive student recipient.

B When service-learning is an integral part of the school curriculum
and philosophy, the student assumes greater responsibility in
defining the educational experience, and has a greater opportunity

to appreciate education as an evolving process.

B As co-inquirers, students are encouraged to develop and test their

skills of critical inquiry in applied settings.

B Service-learning connects students to a defined community for
purposes of achieving a common goal and thereby can contribute

to their affective, civic, and social development.

The ASLER Standards have served as a benchmark for lowa’s service-learning initiatives.

5. Youth are involved in
the planning.

10. Skilled adult guidance and
supervision is essential to
the success of service-

6. The service students per- learning.

form makes a meaningful
contribution to the
community.

. Pre-service and staff
development which in-
cludes the philosophy and
methodology of service-
learning, best ensure that
program quality and conti-
nuity are maintained.

7. Effective service-learning
integrates systematic
formative and summative
evaluation.

8. Service-learning connects
school and its community in
new and positive ways.

9. Service-learning is under-
stood and supported as an
integral element in the life of
a school and its community.

"ASLER Standards, The Alliance for
Service-Learning in Education
Reform, May 1993.



As a part of a federal program titled, Learn and Serve America: School-
Based Programs, service-learning began in 1993. At that time, the Iowa
Department of Education began working toward achieving the follow-

ing results in Iowa:

B increasing the opportunity for teachers to be trained, both in
their teacher preparation programs and during their profes-
sional careers;

B increasing the number of local school district models involved
in service-learning;

B including the opportunity for students to contribute to their
schools and communities in a responsible way;

B stimulating the development of a service-learning curriculum;

creating opportunities for community-based organizations and
other nonprofit organizations to be involved in service-learning
efforts undertaken by their local school districts.

Community service, youth service, and service-learning for students
are gaining recognition nationally, and Iowa has been instrumental in

the development of service-learning. In the 1994-95 school year, Iowa

In the 1994-95 school year, lowa
ranked third in the nation in the
number of students involved in

school-based service-learning

programs, with more than 50,000

lowa students involved.

Source: American Youth Policy Forum

ranked third in the nation in the number of students involved in school-

based service-learning programs, with more than 50,000 Iowa students

involved (Source: American Youth Policy Forum). Since then, Iowa has

continued to make progress toward establishing meaningful service-
programs throughout the state. The 1997-2000 goals established for

Iowa include:

i connecting the academic curriculum with service-learning and
provide a meaningful context for learning;

developing pilot projects throughout the state that can be
replicated at other sites;

N

B building a statewide network of service-learning programs,
activities, information, and opportunities for youth service;

N

increasing the quality and availability of opportunities for

youth to serve others.

B A Profile of Service-Learning in lowa



Methodology

The Iowa Department of Education Service-Learning survey was
developed by the Iowa Service Learning Partners (ISLP) and con-
ducted for the Iowa Department of Education by Iowa State
University’s Research Institute for Studies in Education (RISE).

The purpose of the survey was to assess the status of service-
learning within Iowa’s public school districts in developing service-

learning programs.

The survey instrument was mailed to curriculum directors or coordi-
nators in each of Iowa’s 375 school districts, covering public pre-
kindergarten through senior high schools. The surveys were com-
pleted by curriculum directors, directors of instruction, superinten-
dents, principals, counselors, school-to-work coordinators, and ser-
vice-learning coordinators in 239 school districts, for a final return rate
of 64%. In addition, follow-up phone calls were made to several
school districts to clarify responses or ask for additional information

on selected questions.

For purposes of this survey, community service, service-
learning, and community education are defined as follows:

B Community service is defined as any voluntary student activities

that meet important community needs.

B Service-learning is the integration of community or school-based
service activities with academic skills and content, and involves
students reflecting on and learning from their service experiences as

well as making valuable contributions to their community.

B Community education is the concept of providing opportunities
for local community members, schools, and other organizations to
become partners in addressing educational and community issues
through lifelong learning, community involvement, and efficient use

of resources.

8 A Profile of Service-Learning inlowa M



A Profile of Service-
Learning in lowa

This profile of service-learning in Iowa is based on the results of a
statewide study of Iowa school districts and consists of information
about reported numbers of students and teachers in Iowa school
districts and the number of teachers who have implemented service-
learning in their classrooms. Also included is information about the
118 Towa school districts that reported having service-learning pro-
grams, and those that have districtwide service-learning coordinators
and mission statements, goals, and policies that encourage service-
learning. Districts reported on what is essential to start and sustain
service-learning programs, as well as the challenges for developing a
program. Finally, the profile examines how service-learning is inte-
grated into other districtwide initiatives, the resources districts used
and plan to use in the future to support service-learning, and what
funding sources were used to support service-learning activities

and programs.

Students and Teachers in lowa School Districts

The school districts were asked to report the number of teachers and
students in each of five grade levels, as well as the number of teachers
implementing service-learning in their classroom curricula. Table 1
provides a description of the average number of teachers and stu-
dents in each of the PreK, K-2, 3-5, 6-8, and 9-12 levels.

Table 1. Students and Teachers in lowa’s Schools
Average # of

Teachers* in

Average # Average # % of Iowa Districts with
Level of Students of Teachers Teachers* Service-Learning
PreK 30 2 7.4% 1
K-2 282 15 8.7% 5
3-5 295 16 11.2% 5
6-8 313 20 11.5% 5
9-12 436 35 10.0% 7

* . . . - .
% of Teachers and Average # of Teachers who are implementing service-learning in their classroom.

B A Profile of Service-Learning in lowa



School districts in lowa are making
commitments to implement service-
learning programs in various grades
in their schools or throughout the
district as a whole.

In 1993, a study sponsored by the
lowa Department of Education found
that approximately one-fourth of lowa
school districts had what they
considered a community service or
service-learning program. In 1999,
almost half are offering service-
learning programs.

10 AProfile of Service-Learning in lowa M

At the PreK level, school districts across the state averaged 30 students
and two teachers. For K-2, they reported an average of 282 students
and 15 teachers. At the 3-5 level, districts reported similar numbers,
an average of 295 students and 16 teachers. In grades 6-8, an average
of 313 students and 20 teachers were recorded. Finally for the high
school (9-12) level, districts reported an average of 436 students and
35 teachers.

The percentage of Iowa teachers who implemented service-learning in
their classrooms ranged from 7% at the PreK level to over 11% at the
upper elementary and middle school levels (Table 1). Districts with
service-learning programs reported that an average of one teacher at
the PreK level, an average of five teachers each in the lower elemen-
tary, upper elementary, and middle grades, and an average of seven
high school teachers implemented service-learning activities in

the classroom.

In the districts with service-learning programs, approximately one-
third of the elementary teachers are involved in service-learning
activities. At the middle school and high school levels, the proportion
of teachers decreases to one in four and one in five, respectively, while
the number of teachers involved overall increases. This has more to
do with class size and building structure than interest in service-

learning and curriculum that integrates service-learning activities.

Service-Learning Programs in lowa
School Districts

School districts in Iowa are making commitments to implement
service-learning programs in various grades in their schools or
throughout the district as a whole. They reported that they imple-
mented service-learning programs most often throughout the K-12
grades, but may focus more predominately at the middle and high

school levels, or just in grades nine through 12.

In 1993, a study sponsored by the Iowa Department of Education
found that approximately one-fourth of Iowa school districts had what
they considered a community service or service-learning program. In

1999, almost half (49%) of the districts responding to the survey



reported that they offered service-learning programs during the 1998-
99 school year, implementing a program in at least one grade level
within the district. This represents a significant increase over the six-
year period in the number of Iowa districts with service-learning

programs and is higher than the national average of 32%*.

One hundred eighteen districts were identified as having service-
learning programs. For this study, having a service-learning program
was defined as service-learning being implemented in at least one
grade level within the district. According to the survey, service-
learning programs have been in existence for an average of three years
at the PreK level, four years in the K-2 level, three years at grades 3
through 5, four years at the middle level, and five years at the high
school level (Table 2). Thirty-three districts reported having a

districtwide service-learning program.

Table 2. Years Service-Learning Programs Have Been in Existence in 118 Iowa Districts

Number of  Average Standard Range
Level Districts Years Deviation of Years
PreK 12 3.17 1.61 1-6
K-2 44 4.05 3.29 1-20
3-5 63 3.49 2.02 1-10
6-8 90 4.16 2.99 1-20
9-12 89 5.05 5.87 1-50

Districtwide Coordinators

Fourteen percent of the districts responding reported having a
districtwide service-learning program, while one of three districts
indicated having a districtwide community education program.

(See Appendix Table 1.) Approximately 40% of the districts reported
districtwide student mentoring programs and character develop-

ment/education programs.

! Thirty-two percent of all public schools organized service-learning as part of their

curriculum, including nearly half of all high schools. Source: Skinner, R. & Chapman,

C. (September, 1999). Service Learning and Community Service in K-12 Public

Schools. Center for Education Statistics: Washington, D.C. B A Profile of Service-Learning in lowa
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Districtwide Coordinators

When compared to districts without a service-learning program, those
with service-learning programs are more likely to have district-wide
programs in service-learning, community education, and character
development (Figure 1). Approximately 37% each of districts with or
without service-learning programs had districtwide student

mentoring programs.

Figure 1. Percent of Districts with Districtwide Programs
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A Profile of Service-Learning inlowa WM

Development/Education

Not surprisingly, districts with service-learning programs were more
likely to have coordinators for service-learning, community education,
character development, and mentoring programs in place as well
(Figure 2). Almost one in four of the districts with a service-learning
program say they have a district service-learning coordinator, while
four districts without programs reported having a coordinator for
service-learning activities. Fewer than one in seven districts overall
reported that they have a districtwide service-learning coordinator
(Appendix Table 2).



Further, one in six districts overall has a volunteer coordinator and
one in ten has a character development/education coordinator; similar
percentages are found whether the district has a service-learning
program or not. While over 20% have a community education coordi-
nator for the district, these numbers vary when comparing districts
with and without service-learning programs. Thirty-one percent of
districts with programs have community education coordinators,
while less than half that number of districts (13%) without service-

learning programs have them.

Figure 2. Percent of Districts with Districtwide Coordinators
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m SL Program
m No SL Program
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Planning for Service-Learning

For those 121 districts that have not implemented a service-learning
program, 24% said they were currently in the planning stages and one
district indicated that their service-learning program would be fully
implemented within the next three years (Figure 3 and Appendix
Table 3). Thirty-eight percent of these districts had no interest in
starting a program. An additional 37% of the districts without
districtwide service-learning programs mentioned various reasons for
not implementing a program, including that they are interested but
still are gathering information and studying models, that other district
initiatives are taking priority at this time, and that they need support

in terms of staff, time, and money.

M A Profile of Service-Learning in lowa
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Only one in four districts currently supporting service-learning
activities indicated that they are not interested in starting a
districtwide program, while 41% reported that they are currently in
the planning stages. One district with a service-learning program
indicated that this program would be fully implemented within the
next three years. An additional 33% of districts with service-learning
programs noted similar reasons for not implementing a districtwide

program at this time.

Figure 3. District Plans for Implementing Service-Learning Programs

With SL Programs No SL Programs

These responses continue to indicate
the value of incorporating service-
learning within teacher preparation
courses at the university level.
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I Currently in Planning
Stages

® Fully Implemented within
the Next Three Years

O No Interest in Starting a
Program

m Other

Most of the districts (75%) indicated that they are interested in learn-
ing more about integrating service-learning into the curriculum, and
in particular, 84% of districts with service-learning programs (Figure 4
and Appendix Table 4). Further, 62% overall say they would be more
likely to hire a teacher who has had training in service-learning
among equally qualified candidates (Figure 5). This includes 70% of
the districts with service-learning programs and 55% of those that do
not have programs. These responses are similar to those in the 1993
study and continue to indicate the value of incorporating service-

learning within teacher preparation courses at the university level.



Figure 4. Percentage of Districts Interested in Learning About Integrating
Service-Learning into the Curriculum
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Figure 5. Percentage of Districts Who Would be More Likely to Hire a Teacher
with Training in Service-Learning
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Policies for Service-Learning

According to the districts that responded, service-learning is becoming
a formal part of district policy for almost half (48%) of the districts
which reported having written mission statements, goals, or policies
that encourage service learning (Figure 6 and Appendix Table 5). As
expected, this was true of more districts that have service-learning
programs (57%) than of districts without programs (40%). Many of
these policies encourage service-learning as a component in a wide

variety of curriculum initiatives within these districts.

B A Profile of Service-Learning in lowa
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Figure 6. Percent of Districts with Written Mission Statements, Goals, or Policies
that Encourage Service-Learning
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At this time, only 3% of the districts have board policy that includes
service-learning as a graduation requirement (Appendix Table 6).
Clearly this is a minority practice in Iowa, with the decision to make
service-learning a requirement for graduation left to individual school
districts. Nevertheless, school districts increasingly are using alterna-

tive practices to integrate service-learning experiences for students.

Of the seven districts responding that they had service-learning as a
graduation requirement, five gave credit for service-learning projects,
four provided evidence of service-learning on transcripts, and three
noted service-learning on the diploma. One district mentioned that
service-learning was recognized and encouraged, although not for-

mally indicated on transcripts or diplomas.

District examples of approaches used to implement
service-learning requirements

16

Graduation requirements call for 20 hours of service
over four years. Students receive one credit, which
shows on their transcripts as part of their student
portfolio. Their service-learning project must be ap-
proved by a teacher and support course benchmarks.
Following their service-learning activities, students
write a reflection of their experiences.

~Glenwood Community School District

A Profile of Service-Learning inlowa M

The service-learning program at Sibley-Ocheyedan
allows students to receive job experience. They re-
ceive three credits for working half days in either the
spring or fall semester. Transcripts include their ser-
vice-learning credits.

~Sibley-Ocheyedan Community School District




More districts in Iowa indicated that they required community service
for graduation than required service-learning experiences (Appendix
Table 6). Five percent of the districts reported having policies that
include community service as a graduation requirement. Two of these
11 districts indicated that students receive recognition at graduation,
honored either with a special certificate or with a seal on the diploma.
Districts with community service requirements widely varied in the
number of hours of necessary community service. Requirements
ranged from 8 to 60 hours, with an average of 24 hours. Community
service was used as disciplinary measure in 68 districts responding
(29% of the districts).

New and Established Service-Learning
Programs

Of the 118 Iowa districts with service-learning programs, 59 districts
have had service-learning programs three years or less, while 59 have
had programs for more than three years. Districts with new or estab-
lished programs had definite opinions about starting and sustaining
service-learning programs, as well as the challenges for developing
service-learning programs. They also indicated which resources have
been used to support training for service-learning and which will be
needed in the future, and which funding sources have been used to

support service-learning programs and activities.

Service-learning, taken as an elective during the
student’s junior or senior year, requires 64 hours of ser-
vice. They write a plan (Prepare), carry it out (Action),
reflect on their experiences (Reflection), and complete

a written report for the committee and board (Report).
As part of the reporting step, many students submit an
article describing their service-learning experiences to
the newspaper.

~Wapello Community School District

118 School Districts in
lowa Have Service-
Learning Programs

59--New Service-Learning
Programs (3 years or less)

59--Established Service-

Learning Programs
(more than 3 years)

B A Profile of Service-Learning in lowa 17



Many of the districts that responded noted that implementing a
service-learning program requires time and resources, study to learn
Teacher interest and administrative about it, and staff development before implementing it. The survey

support were seen as essential in addressed the components essential to starting a service-learning
starting a service-learning program. . ..
J 9 Prog program, the components essential to sustaining a program, and the

challenges for developing a program (Appendix Tables 7 through 9).

Regardless of whether a service-learning program is in the beginning
stages or has been around for some years, teacher interest and admin-
istrative support were seen as essential in starting a service-learning
program (Figure 7). Although the order of the rankings by the three
groups varied, time, information on other service-learning programs,
funding, student interest, and community interest were also seen as
essential when starting a program. Districts with service-learning
programs saw other components such as school board interest, teacher
in-service sessions, using model programs as a guide, having a ser-
vice-learning coordinator, service-learning as a student graduation
requirement, adoption of a schoolwide project, parent interest, or
searching for new employees who have service-learning training as

less essential when starting a program (Appendix Table 7).

Figure 7. What is Essential to Starting a Service-Learning Program?

New Established

Program Program No Program

Ranking Ranking Ranking
Teacher interest 1 1 1
Administrative support 2 2 2
Time 3 7 4
Information on other service- 4 5 6

learning programs

Funding 5 4 7
Student interest 6 3 7
Community interest 7 5 3
School board interest 8 9 5

18  AProfile of Service-Learning in lowa M



There were some interesting differences in order of ranking by group.
Time and having information on other service-learning programs
were ranked high (3™ and 4™) by districts with newer programs, while
districts with established programs believed student interest and
funding were essential when starting a program. Districts that didn’t
have a service-learning program also ranked teacher interest and
administrative support as essential to starting a program. However,
their rankings showed that they would place a higher importance on

community interest in starting a service-learning program.

According to all three groups, sustaining a service-learning program
requires a different focus than starting one (Figure 8). A service-
learning coordinator and funding are the two components most often
cited as essential to sustaining a program. Twenty-seven districts
reported having a district-wide service-learning coordinator. Itis
interesting to note that despite the top ranking for a coordinator in
sustaining a service-learning program, only 12 of the established
programs reported having a coordinator. Fifteen new service-learning

programs have coordinators.

A service-learning coordinator and
funding are the two components
most often cited as essential to
sustaining a program.

Figure 8. What is Essential to Sustaining a Service-Learning Program?

New Established

Program Program No Program

Ranking Ranking Ranking
A service-learning coordinator 1 1 1
Funding 2 2 1
Employees with service-learning 4 3 8

experiences/ training

Community involvement/support 5 4 4
Student interest 3 5 3
In-service training opportunities 6 8 6
Curriculum development 7 6 7
Student graduation requirement 8 7 5

B A Profile of Service-Learning in lowa
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All districts agreed that the
challenges for developing a
service-learning program were
time, resources (financial or
other), teacher interest, having a
developed curriculum and trained
personnel, and student interest .

Other necessary components included extensive local input, such as
community involvement and support, student interest, employees
with service-learning experiences and training, curriculum develop-
ment, in-service training opportunities, and a student graduation
requirement. Of the six programs that have service-learning as a
graduation requirement, five are in districts with established service-

learning programs (Appendix Table 8).

Components that were ranked as less essential for sustaining a pro-
gram were using model programs, an already developed schoolwide
project, networking with other practitioners, student performance
assessment, research and literature, teacher evaluation and portfolios,

and use of outside training and speakers.

All districts agreed that the challenges for developing a service-
learning program were time, resources (financial or other), teacher
interest, having a developed curriculum and trained personnel,
and student interest (Figure 9). Community interest and support,
administrative interest, and school board interest and policy were

of lesser importance (Appendix Table 9).

Figure 9. What are the Challenges for Developing a Service-Learning Program?

20

New Established

Program Program No Program

Ranking Ranking Ranking
Time 1 1 1
Resources 2 2 2
Teacher interest 3 3 3
Developed curriculum 4 4 4
Trained personnel 5 6 5
Student interest 6 5 6

A Profile of Service-Learning inlowa M



District Initiatives Integrating
Service-Learning

Since service-learning can be applied to many areas, it is often inte-
grated into other district initiatives depending on interest areas and
priorities in local schools. Over three-fourths of the districts answered
a question related to their current district initiatives that include

service-learning.

Service-learning has been integrated into many other districtwide
initiatives, including the following programs: school-to-work (44% of
the districts), school improvement (39%), character education (38%),
gifted and talented (37%), safe and drug free schools (36%), vocational
education (36%), at-risk (35%), guidance (34%), and mentoring pro-
grams (33%) (Figure 10 and Appendix Table 10). Additionally, it has
been integrated into other programs—exceptional education, Success4,
community education, early childhood, brain research applications,

Title I programs, multiple intelligence, and ESL—but at a lesser rate.

Figure 10. District Initiatives that Include Service-Learning in Iowa Schools

School-to-Work 44.2%
School Improvement 38.7%
Character Education 38.1%
Gifted and Talented 37.0%
Safe and Drug Free Schools 36.5%
Vocational Education 36.5%
At-Risk 34.8%
Guidance 34.3%
Mentoring 32.6%

B A Profile of Service-Learning in lowa
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On average, these 181 responding districts have integrated service-
learning into four other programs, with a range of one to 15 programs
(Figure 11 and Appendix Table 11). Newer service-learning programs
are integrating it into an average of four other programs, while estab-
lished programs are integrating it into five, taking advantage of the
most outside programs to promote service-learning. The smallest and
largest districts are integrating it into fewer other programs than are
districts of 250 to 7500 students.

Figure 11. Average Number of Initiatives for All Respondents, Type of Service-Learning
Program, and Size of District
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Support for Service-Learning Training,
Information, and Assistance

Training has been mentioned as an essential component to sustaining
a service-learning program, as well as a factor that districts consider as
they look toward establishing service-learning programs at their
schools. Within the past five years, responding districts have used a
variety of resources for training purposes (Figure 12 and Appendix
Table 12). Primarily, they have used local resources, such as local
school personnel (54%), other district resources (49%), and AEA
consultants (40%), for information and assistance. They have also
used the state conference (31%) and other model programs (25%) as
resources. Other available resources used included State Department
of Education personnel, outside service-learning consultants and
trainers, the ICN, web-based information and training, college and

university personnel, and national clearinghouses.

Figure 12. Top Five Resources Used Within the Past Five Years for Service-Learning

Own district personnel 54.3%
Local district 49.4%
Local AEA consultants 40.1%
State conference 30.9%
Other model programs 25.3%

B A Profile of Service-Learning in lowa
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Districts are taking advantage of the resources available, using an
average of about three different resources related to service-learning in
the past five years, with new service-learning programs seeking more
information and assistance than established programs (Figure 13 and
Appendix Table 13). Smaller districts tended to use fewer resources

than did larger districts.

Figure 13. Average Number of Resources Used in the Last Five Years for All Respondents,
Type of Service-Learning Program, and Size of District
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In contrast to the past five years, districts will be looking outside of
their local areas for assistance in the future (Figure 14 and Appendix
Table 14). They plan to seek information and assistance from other
model programs (63%), AEA consultants (48%), outside service-
learning consultants and trainers (38%), and web-based information
and training (36%). They mentioned the ICN as a source for bringing
these together, particularly to see model programs, attend classes and
training sessions, and for meetings. While still important resources,
districts will place a lesser importance on the use of personnel and
resources from local schools, the State Department of Education,

and colleges and universities; the state conference; and national

clearinghouses.



Figure 14. Top Five Resources Districts are Interested in Using in the Future

Other model programs 63.2%
Local AEA consultants 48.3%
Outside service-learning consultants/trainers 38.2%
ICN 37.3%
Web-based information/ training 35.8%

Because of past experiences, districts are familiar with a wide variety
of resources related to service-learning and will be looking to use even
more in the upcoming years (Figure 15 and Appendix Table 15). In
particular, districts with established service-learning programs and
schools in the largest districts plan to seek out several more sources of

information and assistance than in the past.

Figure 15. Average Number of Future Resources for All Respondents,
Type of Service-Learning Program, and Size of District
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Funding to Support Service-Learning

As with the integration of service-learning into other district initia-
tives, districts are using multiple funding sources to support service-
learning activities and programs (Figure 16 and Appendix Table 16),
rather than being dependent on single-source funding. Over 60% of
districts responding indicated that funding for service-learning came
from general funds. One in four districts are funding service-learning
through school-to-work funds (28%), community contributions (26%),
teacher pocket (26%), and ComServ Iowa grants (25%). Other funding
sources include funds designated for at-risk, Phase III, instructional
support levy, or Title I, as well contributions from families or individu-

als and other sources.

Figure 16. Funding Sources that Support Service-Learning in Iowa Schools

General fund 63.4%
School-to-work funds 28.0%
Community contribution 26.2%
Teacher pocket 25.6%
ComServ Iowa Grant 25.0%

The high percentage of teacher-
provided funds shows that teachers
think service-learning is important.
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The high percentage of teacher-provided funds shows that teachers
think service-learning is important. They appeared to be willing to
support service-learning activities at program start-up, with over 25%
of the districts with new programs reporting direct teacher contribu-
tion to support service-learning activities. Teachers continued their
support as service-learning programs become more established, with
27% of districts with established programs reporting funds from

teacher pocket.

ComServ Iowa grants are a key source of funding for Iowa service-
learning programs, funding service-learning in part for approximately
25% of the districts responding to the survey. ComServ Iowa, a feder-
ally-funded grant program created in 1993, is designed to provide
funds for local school districts and work with community-based
organizations interested in developing or expanding community

service-learning opportunities for teachers, administrators, and



students. During fiscal year 1999, 38 local school districts (of 61
applicants) were awarded grants through this competitive program.
Through these grants, over 25,000 students in grades K-12 learned

about providing service to their school or community.

Less than half of the districts responding to this survey (43%) were
aware of the ComServ Iowa Grant Program (Appendix Table 17).
Twenty-two percent of the respondents have applied for a grant at one

time, and 21% have received grants through this program.

Typically, districts are combining various sources of funding to sup-
port service-learning programs (Figure 17 and Appendix Table 18).
Most districts use an average of two to three funding sources, with
some using up to ten different sources. Established service-learning
programs use more funding sources on average to support

their programs.

Figure 17. Average Number of Funding Sources for All Respondents,
Type of Service-Learning Program, and Size of District
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